HISTORIA SCHOLASTICA

It

1/2019
Roc¢nik / Volume 5
Praha / Prague 2019



Historia scholastica
C./No. 1/2019
Roé./ Vol. 5

Redakéni rada / Editorial Board

Vedouci redaktor / Editor-in-chief: doc. PhDr. Tomas Kasper, Ph.D. (Technicka univerzita v Liberci)
Zastupce vedouciho redaktora / Deputy Editor: PhDr. Markéta Pankova (Narodni pedagogické muzeum
a knihovna J. A. Komenského v Praze)

Prof. PhDr. Milena Lenderova, CSc. (Univerzita Pardubice)

Prof. PhDr. Karel Rydl, CSc. (Univerzita Pardubice)

Doc. PhDr. Rizena Vanova, CSc. (Filosoficka fakulta University Karlovy v Praze)

Doc. Mgr. Jaroslav Sebek, Ph.D. (Univerzita Karlova v Praze a Akademie véd CR)

Doc. PhDr. Dana Kasperova, Ph.D. (Technicka univerzita v Liberci)

Mgr. Magdaléna Sustova (Narodni pedagogické muzeum a knihovna J. A. Komenského v Praze)
Doc. PhDr. Martin Holy, Ph.D. (Historicky tstav Akademie véd CR)

Mezinarodni redakéni rada / International Editorial Board

Prof. PhDr. Jaroslav Panek, DrSc., dr.h.c. (Historicky ustav Akademie véd CR)
Prof. Dr. Jirgen Oelkers (Emeritus Professor Universitit Ziirich)

Prof. Dr. Andras Németh (E6tvos Lorand Tudomanyegyetem Budapest)

Prof. Dr. Simonetta Polenghi, Ph.D. (Universita Cattolica del Sacro Cuore Milano)
Prof. Dr. Andreas Hoffmann-Ocon (Pddagogische Hochschule Ziirich)

Prof. Dr. Edvard Protner (Univerza v Mariboru)

Prof. Dr. Eva Matthes (Universitidt Augsburg)

Prof. Dr. Dr.h.c. Ehrenhard Skiera (Univ. Prof. a.D. Europa-Universitét Flensburg)
Prof. PhDr. Blanka Kudla¢ova, Ph.D. (Trnavska univerzita v Trnav¢)

Prof. Dr. Gerald Grimm (Universitdt Klagenfurt)

Prof. Andreas Fritsch (Deutsche Comenius Gesellschaft)

Dr. Marta Brunelli, Ph.D. (University of Macerata)

Vykonny redaktor / Executive Editor: Mgr. Lucie Krausova (Narodni pedagogické muzeum a knihovna
J. A. Komenského v Praze)

Vydavatelé / Publishers:
Nérodni pedagogické muzeum a knihovna J. A. Komenského

Valdstejnska 20, 118 00 Praha 1, www.npmk.cz
IC 61387169

Technick4 univerzita v Liberci

Fakulta ptirodovédné-humanitni a pedagogicka
Studentska 1402/2, 461 17 Liberec 1, www.tul.cz
IC 46747885

ISSN 2336-680X
Historia scholastica journal is published twice a year.
This issue was published on 25" August 2019.

Historia scholastica journal has been included into Ulrich’s Periodicals Directory, EBSCO and ERIH Plus.



HISTORIA SCHOLASTICA 1/2019
ISSN 2336-680X

Contents

EDITORIAL 5
Toma§ KASPER, Andreas HOFFMANN-OCON, Norbert GRUBE, Andrea DE VINCENTI and Markéta

PANKOVA

STUDIES: 7
1918 als Epochenschwelle? Analysen zu Reformpiddagogik und biirgerlicher
Familienerziehung

Carola GROPPE

,vom Schwarzen aus®“...? Vater Hulstaerts indigenistischer Ansatz im Kongo 22
und sein Zusammenhang mit der Reformpédagogik in Belgien

Marc DEPAEPE, Honoré VINCK und Frank SIMON

Wirmendes Stammesfeuer in emotional kalter Zeit — Theoretische Konzepte, 39
Sehnsuchtsorte, gesellschaftliche Impulse in Lebensreform und Pddagogik

Ehrenhard SKIERA

Paul Oestreich (1878-1959) — ein untypisch typischer Reformpiddagoge der 50
Weimarer Republik

Esther BERNER und Julia KURIG

Landschulreform und ,der Aufstieg unseres Volkes“. Reformpddagogik, 66
Krisendiagnosen und Zukunftsentwiirfe abseits vom ,Roten Wien‘ anhand der
Preisschrift des Landschulreformers August Bdunard

Wilfried GOTTLICHER

The Reform of the Concept of Education and Society in Montenegro between the 4
Two World Wars

Vucina ZORIC

Primary Education in Macedonia in the Period between the Two World Wars 90
Suzana MIOVSKA-SPASEVA

Private Female Schools between the Two World Wars in Bosnia and 105

Herzegovina

Snjezana SUSNJARA

158



HISTORIA SCHOLASTICA 1/2019
ISSN 2336-680X

Erziehung und Bildung als Bindeglieder des Sozialen? Zisuren und
Verflechtungen in Debatten iiber Reorganisationen im Bildungswesen, Militir
und in sozialen Bewegungen der Deutschschweiz um 1918

Norbert GRUBE, Andrea DE VINCENTI und Andreas HOFFMANN-OCON

116

VARIA:
Erziehung zur Gemeinschaft in Deutschland (1900 bis 1945)
Jirgen OELKERS

131

BOOK REVIEW:

Christoph Aichner — Brigitte Mazohl (Hg.) Die Thun-Hohenstein’schen
Universitdtsreformen. Konzeption — Umsetzung — Nachwirkungen. Boéhlau
Verlag. Wien — Koln — Weimar, 2017. 424 pp.

Janos UGRAI

153

159



HISTORIA SCHOLASTICA 1/2019
ISSN 2336-680X

BOOK REVIEW:

Christoph Aichner — Brigitte Mazohl (Hg.) Die Thun-

Hohenstein’schen  Universititsreformen.  Konzeption -
Umsetzung — Nachwirkungen. Bohlau Verlag. Wien — Koln —
Weimar, 2017. 424 pp.

Janos UGRAI?
8 University Eszterhazy Karoly, Eger, Hungary

Leo Thun von Hohenstein’s oeuvre is of special significance in Central and East-Central
Europe. The impact of his secondary school reform is still felt today, due to the
Organisationsentwurf of 1850 that introduced the school-leaving examination and stabilised
the system of curricular subjects in secondary schools in most countries of the Habsburg
Monarchy. Higher education reforms are of similarly high importance: in Austria, it was the
Universities Act codified in 2002 that brought along what seems to be a paradigm shift in the
regulation of higher education. Thus, Thun’s legacy is alive and intensively affects our
presence. Its judgment and assessment generates confusion across linguistic borders and
economic regions — as confirmed by the latest volume of comparative studies discussing the
university reforms of the Thun era.

The studies in this volume can be put into two categories. The first group predominantly
includes studies with an approach focusing on institutional history: they enumerate the
histories of great university centres. Alois Kernbauer presents the network of higher education
institutions in the Austro-Hungarian Empire, reflecting on various academies as well as on the
most well-known universities. In another study, Kernbauer provides a historical summary
of the University of Graz in the mid-19" century. Further comprehensive studies include
Christoph Aichner’s essay on the University of Innsbruck, Mlada Sekyrkova on the
University of Prague, Maria Stynia on Krakow University and Alessandra Ferraresi on the
University of Pavia. Also in this group, some studies take a more or less differing approach:
although there is no summary written about the University of Pest, there is a study by Attila
Szilard Tar on changes that occurred in Hungarian law schools, while Laszlé Szogi gives
a detailed account of the peregrination of Hungarian students. Simonetta Polenghi and
Valentina Chierichetti offer a more comprehensive study of higher education reforms
in Lombardy and Venice, discussing processes concerning secondary schools and
concomitant pedagogical discourses as well. Several studies focus on developments in Vienna
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— these, however, belong to the second group of the volume, displaying a problem history
approaches.

One of the aims of the chapters connected to institutional history is to highlight the numerous
individual specificities. Such local characteristics include Krakow’s late integration into the
Habsburg Monarchy and the significant role of the Catholic Church in the life of the
university, as well as the determined yet unsuccessful attempt of the University of Graz
to establish a Faculty of Medicine. The economic prosperity of northern Italian regions
foregrounded the upholding of a special — polytechnic-like — faculty offering studies
in Mathematics and Engineering. The influence of the Catholic Church was also exceptionally
strong in Innsbruck, so much so that for decades an intensive debate was going on even
in circles outside the university — the fate of the institution divided the local cultural and
political elite in many ways.

The two great university towns, Prague and Vienna are a separate category on their own, due
to their historical significance and role within the monarchy. As for Vienna, it is important
to examine how relationships between the university and other scientific institutions
developed. In the first half of the 19" century, science policy of the Habsburg Monarchy
adhered to the idea that for an intellectual life reliable from the aspect of the monarch, the
majority of scientific research needed to be conducted in the collections and institutions
connected to the royal court. It was only in the 1830s when various professional societies,
periodicals and scholarly volumes could change this situation and bring to the fore the
symptoms of discontentment. Even demands for reform before 1848 were almost exclusively
voiced by experts of these forums; therefore, the University of Vienna had limited
opportunities to fulfil the function expected from the leading higher education institution
of the empire.

In Prague, the relative tranquillity following Joseph I1’s reforms ended in the 1840s. From this
point on, the university professors supported the democratic efforts, and the renewal of the
institution was also fostered by the appearance of new subjects, specialisations and private
instructors. For Thun, who was of Czech origin and had strong social ties with Prague, the
radicalism of the revolution was a turning point in his way of thinking: he withdrew from
cautiously supporting the Czech linguistic-national efforts and became rather reserved in this
matter. Although the teaching of certain subjects in Czech was not forbidden in the 1850s,
fewer and fewer students signed up for these courses, in fear of political retribution.
Meanwhile, Thun’s personnel policy strengthened the opposing pole: he invited a Bavarian
Catholic professor to teach history and thus neutralised one of the main focal points
of patriotic efforts.
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The studies concerned with institutional history portray situations differing in several respects
and approach them from several different viewpoints of their own field but, at certain points,
they draw the same conclusions. Regardless of the province in question, Thun’s higher
education policies were characterised by observing and keeping an eye on the professors
radicalised at the time of the revolution, as well as by attempting to subtly remove them from
their position. The policy of appointing professors as a reaction against patriotism and on the
basis of restoration and confessionalism was prevalent everywhere. As a result, Catholic
professors from Germany were hired in Vienna, Graz, Innsbruck, Prague, Krakow and
Lemberg — foreign professors who were unbiased when it came to national issues and
unrelated to local syndicates. In the 1850s these universities all experienced a drop in the
number of students. In some cases, the change was drastic: the University of Prague, for
instance, saw a more than 50% decrease in the number of students, as compared to the figures
30 years earlier, in 1825. It was a general tendency that the passage of the Thun-reforms
concerning secondary schools generated serious problems, since the appearance of 8-year
grammar schools demanded the redefinition of the tasks of Philosophy Faculties, and thus
‘incomplete’ institutions that functioned as academies found themselves in immediate danger.

It is quite intriguing to compare studies in terms of their discussion of the issue
of Germanization. In the history of several nations, the 1850s are linked to efforts
of Germanization. Historiographic assertions suggest that this phenomenon explains Italian,
Czech, Hungarian and Polish historians’ fairly moderate interest in Thun’s oeuvre. At the
same time, several thorough research studies show that accusations of Germanization are
exaggerated. It seems indubitable — especially in light of what the case study in Prague
indicates — that Thun, who initially sympathised with reform efforts, albeit cautiously, was
frightened by the radicalism of the revolution. In the 1850s Thun reacted to nationalist
endeavours accordingly, which resulted in the removal of unreliable professors and the
gradual disappearance of university courses and programs that cultivated the national
language. On the other hand, some progress was detectable in the further development
of Polish and Czech scientific language, as Thun’s university policy concerning this issue was
rather strong but by no means rigorously biased.

The aforementioned question highlights the debated elements of classifying Thun’s mentality
and policies well. Several studies in the volume attempt to position him in the political and
conceptual stage of the era: besides Christof Aichner and Brigitte Mazohl’s introductory
chapter, there is Walter Hoflechner’s study, which discusses Thun’s higher education reform
in the context of the history of scholarship; Thomas Maisel’s writing, focusing on changes
in the freedom of the Academy in Vienna; Franz Leander Fillafer’s political and intellectual
historical study; and Mitchell G. Ash’s essay, exploring the connection between the structure
of the University of Vienna and the Humboldtian model of higher education. A conclusion
we can draw from all these studies is that intellectual classification is highly difficult
to record.
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According to Maisel, Thun’s predecessors, Sommaruga and Feuchtersleben, with their
supporting attitude at the time of the revolution, had already generated discontent among the
students demanding academic freedom. This indicates that the neo-humanism of those
directly concerned with the governance of the university could at best lead to greater
academic freedom, that is, to a modernised, yet state-supervised version of the traditional
corporative model. Fillafer’s study adds new shades to the simple narrative which declares
that Thun was firm in his hindering of the opportunities emerging at the time of the
revolution. The study emphasises the interpretation that Thun, in fact, belonged to the group
of conservative enlightened decision makers and had strong familial relationships with
Ferdinand Kindermann, the central figure of the Czech school reform. After the revolution,
Thun undoubtedly became more cautious but still did a lot for the competency of university
education and enabled a more scientific approach gaining ground. This claim is underlined
by Hoflechner’s statement according to which Thun created a system controlled from the
above but, to various degrees, he generally aided the strengthening of the reformist party. For
Hoflechner, a crucial aspect of this phenomenon was the role Franz Exner and Hermann
Bonitz — both with significant scientific connections in Berlin — played in the process, and the
confidence Thun had in them.

The hybrid nature of Thun’s reform is mapped by Mitchell G. Ash, stressing that reform
efforts at the University of Vienna did not follow the Humboldtian model much. Thun and his
colleagues only had indirect relations with Berlin, and their aims, scopes of action and
structural circumstances revealed notable differences with regards to fundamental questions.
Prussians thus could not really have a career as professors, and there was no real mobility
of professors in the Habsburg Monarchy. The highly Catholic character of Vienna and Prague
had an impact on the development of their universities, and there were very few, if any,
examples of rigorous rules in Berlin, either. Thun tended to ignore the intention of the
faculties when it came to appointing deans or professors, considerably limited the proclaimed
freedom in teaching and studying, and generally sided with the firm state control. While
in 1847 the Academy of Science was finally established in Vienna, the universities remained
centres of education and research, in many ways only imitating the Humboldtian model.

Johannes Feichtinger and Franz Leander Fillafer’s study closing the volume points out that
the assessment of Thun’s oeuvre repeatedly causes great political difficulties in Austria —
a phenomenon revealed through the examination of three time periods. As early as the 1860s,
a strong opposition to Thun’s policies emerges in the person of Eduard Herbst, an enlightened
environmental lawyer and radical liberal. In Herbst’s view, Thun took a concealed Catholic
turn and in 1848 he eliminated certain passages of academic freedom, not de jure but de facto.
Herbst described Thun’s actions as a politics of centralisation, Germanization and Catholic
restoration. At the end of the 19" and beginning of the 20" century, Herbst’s critical stance
was shared by Gustav Strakosch-Grassmann, a crucial figure of research on the history
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of universities in Austria. Restriction on the freedom of teaching and studying was likewise
considered to be a central question by liberal Catholic legal historian Hans Lentze in the early
1960s. The rights that ensured a greater autonomy for universities had come into force six
months before Thun took his post, and he distorted and restricted them, thereby supporting the
functioning of an authoritarian regime by covert means — as Lentze’s thesis indicates.

Strakosch-Grassmann found his opponent in Salomon Frankfurter, while Lentze was disputed
by Richard Meister. Salomon published a fundamentally apologetic writing on the 55%
anniversary of the act, and Meister did the same on its 100" anniversary. While the former
emphasised the liberal tendencies of Thun’s reforms and presented his actions as the
perfection of Exner and Bonitz’s ideas, Meister formulated his opinion more carefully: he
acknowledged the restriction of academic freedom but claimed that it was a necessary stage
on the way to a domesticated autonomy; that is, he argued for justified boundaries for the
freedom of teaching and studying.

The reader may wonder why Thun’s actions generated so much turmoil for generations
to come. The closing study reveals the answer: Thun’s system of higher education remained
formally valid until 1955 (although in the National Socialist period Austrian universities lost
all their autonomy). Nevertheless, not even the higher education act of 1955 took a firm
stance with regards to the autonomy of universities or concerning the issue of the function
of scientific research versus the training of state officials. It was only the University Act
of 2002 with its European spirit that finally brought change in this respect.

This way, in the former countries of the monarchy, Thun’s legacy remains to be seen
as a continual burden, a task to work on not only by historians of the university and of ideas
but also by politicians and researchers of education as well. Surely, in spite of all the unsolved
basic issues and complicating factors, his legacy lives on in every educational region of the
former Monarchy, markedly determining each aspect of its secondary and higher education.
And one of the most important lessons learnt from the present volume, written by historians
of the university, university archivists, as well as historians of education, political ideas and
cultural historians in cooperation, is that local specificities are counterbalanced by far more
similarities than we could think of.
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